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SCRIPT

Welcome to the TCEC session “Transition and Accessibility Awareness in Higher Education.” In the program, Ellen Perlow, a Doctoral Student in Special Education at Texas Woman’s University, is listed as presenter. Ellen thought that it was best to accommodate your access needs due to her native New York accent. So I, Monsieur Kurzweil 3000, disguised as my British alter ego, will be presenting. 

Of course, alternative formats for this document and presentation are available upon request. Is there an audience participant who would like to sign this presentation for us. I have a written script for reference that also serves as the alternative format of real-time captioning. 

As the PowerPoint presentation progresses, as displayed on the screen via the assistive technology projector device, you may follow my eloquent words by sound and also by sight on the laptop screen. Ah, the wonders of universal design for learning!

This presentation will be interactive. After an overview of ongoing research in which you as postsecondary Education Faculty are invited to participate (one of your handouts is the Institutional Review Board-approved Invitation to Participate), you, the audience will become engaged in developing your own script for optimal ubiquitous incorporation of accessibility and universal design for learning to facilitate student transition into higher education. 

Slide numbers to which I refer appear on the bottom right of each slide or page of the handout.

Please turn to Slide 2.

This presentation has the following outline. An introduction defines terminology and reviews the session and research purposes, significance, questions and hypotheses.

A review of the literature sets the stage for an overview of a pair of transition-focused research studies. You, the esteemed higher education faculty participants attending this session, then will collaboratively generate transition-focused action plans (results), concluding this session in a summative discussion. 

Please turn to Slide 3. Slides 3 through 9 present a variety of definitions of terminology that will be used throughout the session. The terminology is essential in discussing a life span approach to special education and transition services. I will pause briefly so that you have time to review these definitions. Please note the exclusive use of positive terminology to discuss the session topic: the desired positive outcomes of accessibility and equity of access for our students.

Please turn to Slide 10. The graphic on Slide 10 depicts how universal design and universal design for learning, combined with assistive technology, work together to create accessibility.

Please turn to Slide 11.

Session Purpose: Although required under IDEA 2004 and the aligned No Child Left Behind [NCLB] legislation for pre-K-12 American public education, accessibility and universal design are not [yet] so mandated in U.S. higher education. This session explores the impact of college faculty accessibility awareness on the successful transition of students with access needs in the postsecondary environment and the promise of such awareness for successful student transition.

Please turn to Slide 12. 

The purpose of Ellen’s research is via [to date] a pair of IRB-approved studies to measure: 

1.  Postsecondary faculty awareness/knowledge of access issues, accessibility, and universal design for learning, and attitudes toward teaching students with access needs. 

2. Relationships, if any, between the extent of such experience and knowledge and faculty members’ attitudes toward teaching students with access needs. 

3. Relationships, if any, between postsecondary academic discipline and such experience and knowledge and attitudes.

Please turn to Slide 13. 

Research Significance: Fact of life: Children grow up and become adults. Childhood access needs become adult access needs. Ellen's research looks at transition from the perspective of a major destination of our students: higher education. In higher education:

1. Students with access needs, including veterans, are a diversity population of critical interest. 

2. As for all students, faculty attitudes are critical to academic and career success of students with access needs, and so,

3. Faculty attitudes are the key to establishing a campus culture of accessibility; and

4. Accessibility and Universal Design for Learning are best practices for institutional effectiveness.

Please turn to Slides 14 and 15. 

Slide 14 lists the two major quantitative research questions. Slide 15 lists the derived general hypotheses. The research questions and hypotheses examine whether postsecondary faculty academic discipline, and certain explanatory variables, are related to faculty attitudes toward access issues and students with access needs.

Please turn to Slide 16 that shows a photograph of U.S. Army and Air Force service members caring for wounded troops. Today, advances in science medicine and technology have increased survival rates on wars' battlefields, despite acquisition of often complex and lifelong access needs. A moment for reflection please.

Please turn to Slide 17. 

Literature Review: In the United States, accessibility in the form of civil rights for people with access needs, and inclusion in public education through the secondary level have been the law for over 30 years. Since 2004, universal design for learning [UDL], and provision of accessible universally designed instructional materials in pre-K-12 public education are the law.

Please turn to Slide 18. 

The graph on Slide 18 demonstrates how during the past 30 years, there has been an increase, both nationally and in Texas, in the prevalence of primary and secondary students with legally-defined access needs.

Please turn to Slide 19. 

Slide 19 provides statistics that demonstrate the increase from 2001 to 2005 in the percentage of students with access needs served under the I D E A law, particularly in certain eligibility groups, such as autism spectrum and other health issues including AD/HD.

These students' high school graduation rates, and thus projected applications to and enrollments in higher education, also are on the rise, as is the projected growth in the need for special education teachers and teacher training.

Please turn to Slide 20.

Slide 20 explains how higher education has become a beneficiary of accessibility awareness and practice in K-12 education, as well as awareness of universal global accessibility concerns. Like K-12 education, higher education is experiencing an increase in the proportion of students with access needs, as well as students who are older adults. Every day, many more of us are these older adults. Ellen also cites herself as a most authoritative source that aging does indeed change and increase access needs. 

Please turn to Slide 21.

Slide 21 and 22 present the case of learning differences. Although learning differences or LD is a field founded in the 1960s on early research in acquired brain injury in adults, originally LD research focused attention exclusively on children. Then the children grew up. Fast forward 20 years.  As adults in the 1980s, the children of the 1960s still had those learning differences. Thus, since the 1980s, there has been an increasing amount of attention on adults with learning differences. A life span approach to LD, as well as other access needs has been adopted. From 1990, I D E A has required transition planning. 

Please turn to Slide 23.   Two main environments in which attention is paid to children concerning access needs are the home and school. As an adult, the child now lives in many more new environments: not just home, but a new college campus, the workplace, and social environments. Independence is not only desired, but assumed. Says one class member, “access issues affect every facet and moment of your life.” Adults need to assume many more responsibilities: being independent as a college student and graduating, finding work, filing tax forms, reading and signing legal documents, and sooner or later being able to make heads or tails of Medicare Part D, just getting places, just being there. To cite the slogan for the lottery: “you have to be in it to win it.”

Please turn to Slides 24 and 25. Indeed, accessibility is a boundary-free diversity issue: universal, affecting everyone, everywhere, all the time. We all are people with access needs. And so, BY DEFINITION, we all need to care about accessibility.

Please turn to Slide 26. As Slide 26 explains, higher education already has a need to care about accessibility. To quote the U.S. Department of Education: "In September 2006, [in her Final Report on the Future of Higher Education], [U.S. Department of Education] Secretary Spellings announced her action plan to make higher education in the U.S. more accessible, affordable, and accountable." This Spellings Commission report appears to signal that to attain institutional effectiveness and fiscal accountability, higher education also must care about accessibility. Faculty members at Texas Woman’s University know about the Spellings report, referenced on the university website. Accessibility also is mandated for by the State of Texas web accessibility standards applicable to Texas universities.

Indeed, pre-K-12 I D E A and No Child Left Behind or NCLB legislation now appear to have arrived in U.S. higher education. Combined with the increased number of students with access needs, including our veterans, in college classrooms, now seems the ideal time to successfully integrate accessibility and universal design into higher education culture: the background for the a pair of research studies.

Please turn to Slide 27. Transitioning to discuss an overview of the research studies:

Since 2006, Ellen’s Institutional Review Board-approved research has focused on assessing attitudes of higher education faculty toward accessibility and universal design and teaching students with access needs, in part, as a means to successfully integrate accessibility and universal design for learning to higher education. A 2006-2007 study focused on health education faculty. An ongoing study is recruiting Education and Library and Information Science faculty. Health Education and Education/Library Science faculties were chosen as primary populations of interest because of the importance of accessibility in these disciplines. An IRB-approved invitation to participate in this study is among your handouts. Your participation would be greatly appreciated. Alternative formats are available for all research documents. 

Please turn to Slide 28. Recalling the literature review, there are a number of excellent reasons to be interested in participating in the research.  The IRB-approved invitation to participate has information on how to contact Ellen in order to become a participant.

Please turn to Slide 29.  Slide 29 explains how the research directly relates to the theme of transition services in the pre-K-12 environment, particularly for transition to higher education. To be direct, in regard to students with access needs, currently in the U.S., pre-K to 12 and higher education are different planets.

Please turn to Slide 30. Slides 30 to 38, as well as Slides 28 and 29, provide background information for the participant activity in which we will engage in a few moments. I will present a brief summary of these slides that serve as reference material for completing the activity.  

Slides 30 to 32 present a summary of selected U.S. and Texas legislation applicable to children and adults, particularly in their role as students. 

Slides 33 and 34 present charts that highlight differences between U.S. entitlement statutes such as I D E A and Civil Rights statutes such as Section 504 and The A.D.A.  

Please turn to Slides 35 and 36. Slides 35 and 36 present some of the realities of college student interaction with college accessibility offices (otherwise known as “DSS” Offices). Please note that, as opposed to the pre-K-12 environment under 

I D E A, in higher education under The A.D.A., one must self-disclose formally, even every semester, as at TWU, to register for services. Services given are at the discretion of the Accessibility Officer. There is no uniformity among or between college access, otherwise known as DSS – offices: not in process, forms, not in what is or is not accepted as documentation of enhancement need (although IEPs are uniformly not accepted). There is no credentialing standard for college access officers. Across universities, there are varying prerequisites, or lack thereof, for being the college’s designated access services officer.  Professors, from whom students must ask for specific academic enhancements for specific academic coursework, may be attentive to placing the required accessibility statement on their syllabi. But students should not assume that professors know anything about the process of obtaining those enhancements or that the DSS Officer can decide not to follow professors’  recommendations. Also, if a service on a college campus is not academically or course-related and taught by an instructor (such as swimming for health and recreation), the DSS office may not be interested in helping a student with an access issue.

Please turn to Slide 37 that describes some situational realities that adults with access needs face every day. How would you respond in each situation?

Please turn to Slide 38. The chart on Slide 38 shows the different environments and issues of childhood and adult life. Recalling Maslow’s Hierarchy of Needs, notice the high frequency of “Social Skills” and “Sense of Self” [Maslow’s “Self-Actualization”] as key issues across the spectrum of environments for both children and adults. On Thursday, Dr. Ron Fritsch and Dr. Tammy Stephens, professors at TWU, presented an excellent workshop on social skills and competency. 

Please turn to Slide 39. Utilizing Slides 28 to 38 as a background, we now are ready for our participant activity, the Results Section of this presentation.

As noted on Slide 39, your mission is for each of you to picture yourself as a student whom you know who is served under I D E A. Picture yourself as him or her now grown up, an adult, having the same aspirations and dreams that you have. What are issues that you the student now face as an adult? What are the solutions to these issues? Recall your own lives. For example, if your car were being repaired or you did not drive, how would you have come to this conference today?  What if you lost your premier assistive technology - otherwise known as your cell phone?  Please write your responses on the worksheets on Slides 40 and 41. Please work for about 15 minutes individually or in small groups. Selected handouts, including some forms from college accessibility offices, are being circulated. 

Discussion Time. Let us turn to Slides 40 and 41.  What were your thoughts? I will record your responses on the slides.

Please turn to Slide 42. These are some of Ellen’s ideas.

Please turn to Slide 43. Thank you very much. This is Ellen’s contact information and the URL for the presentation. One of the handouts has my information.

Please turn to Slide 44. Oh my. I forgot to introduce myself. My name is Kurzweil 3000, developed by my namesake, Raymond Kurzweil,  the inventor over 30 years ago of the original text to speech Kurzweil Machine, (see kurzweiledu.com). I am universally designed assistive technology that makes everyone’s life easier. As you have noticed, I simultaneously voice and I visually can read aloud text, guiding the reading by highlighting words phrases and sentences. I can be personalized in many ways with different voices pitch volume reading speed and various highlighter color combinations. Text font size and style, and pronunciation of words are adjustable. I navigate by keystroke or mouse and import/export documents. I have word prediction spell-check dictionary and thesaurus. My multimodality supports diverse learning styles and promotes everyone’s literacy skills. I can read complex scientific texts perfectly. Both professors and students find me very helpful, especially upon losing their voice or when needing to rehearse presentations as not to speak past their allotted time. With that subtle reminder, my rendition of a TWU Chemistry and Physics Professor’s description of her research interests, an example of what your gifted and talented students can read most eloquently with my software,

"Description of research activities: Dr. [Mary] Anderson's group recent studies have focused on the enzymology and structure-function relationships of the enzymes of GSH biosynthesis, g-glutamylcysteine synthetase and most especially on GSH synthetase. She and her group were the first to clone and express GSH synthetase and have optimized its expression and purification using a bacterial system. Their research was the first to show that the rat and the human enzyme display negative cooperativity with respect to the g-glutamylcysteine substrate, but not toward the other substrates, ATP or glycine. They have prepared a number of site-directed mutant enzymes, and now are studying the effects of these changes on activity and function of GSH synthetase. "

To quote TWU’s Dr. Michael Wiebe, “Wow!”

Finally, Acknowledgments: To three wonderful, “Simply the Best” Texas Woman’s University professors and mentors extraordinaires who have made my learning, my research, and thus my life so accessible and so immensely rewarding. 

Thank you, Dr. William Cissell, Dr. Michael Wiebe, and Dr. Mark Hamner.

